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TRAIN ING  P ATHWAY  C HART  

ATAA  Training Pathways Chart 2011 
 

Begin TA training by joining a 

training group, completing TA101 

Complete  

12 core modules & 

3 electives or complete  

3 - 4 years of training. 

Personal therapy Other related training, workshops 

& conferences. 

Cert IV TA (52178) 

Gain supervision & experience 

hours during this time of training 

Maintain log book and journal. 

Build practice, gain experience, 

& supervision. 

Advanced psychotherapy 

training. 

Diploma Level TA (52176) 

½ required CTA hours need to 

be gained for the Diploma 
 

When all training, supervision 

and experience hours gained, 

present for oral exam 

Deferred 

Gain more experience 

and retake exam 

CTA 

 

Practise as a Certified 

Transactional Analyst 

Practise for 1 year 

Training Endorsement Workshop Begin PTSTA training 

Teach TA 101 

M

o

d

u 

l 

e 

s 

Complete written exam and 

submit it for marking    

Provisional  

membership of 

PACFA  

TA skills useful in 

employment 

Pass 

Clinical membership 

of PACFA 
Adv Diploma TA (52177) after 

Case Study  
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TRAINING STANDARDS COMMITTEE 

 

 

 

 

BOARD OF ATAA 

 

 

 

 

 

 

TRAINING STANDARDS COMMITTEE  

(All matters related to training and accreditation decided must be ratified by the Board of ATAA) 

 

 

 

 

CHAIR TSC 

 

(Responsibilities see Policy & Procedures Manual, Section 4, p12) 

 

 

 

 

COMMITTEE MEMBERS  

(composed of ATAA trainers plus trainer representatives) 

 

 

 

 

 

 
Training coordinator Chair accreditation Exam Co-ordinator  TEW Co-ordinator 

(see Policy & Procedures (see Policy & Procedures (see Policy & Procedures  (see Policy &  

Manual, Section 4, p11) Manual, Section 4, p26A) Manual, Section 4, p14) Procedures Manual 

    Section 4) 
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TRAINING STANDARD COMMITTEE DUTIES  

 All decisions must be ratified by the Board 

 Review course (required for mutual recognition, standard AQFT and PACFA) 

 Process contractors 

 Accreditation issued 

 Review PACFA requirements 

 Review Training Handbook 

 Review Policy & Procedures Manual every 5 years 

 Deal with all training issues 

 Training dispute issues resolved here 

 Issue certificates and approve 

 Coordinate exams, review and organise written exam marking 
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RELATIONSHIP TO ATAA TO OTHER ORGANISATIONS  

ATAA (RTO ACCREDITATION WITH AQFT)  
 

  
 
 
 
 

 SCAPE 
 www.scape.org.au 

 (follows code of ethics)  
ITAA EATA PACAWA 

www.itaa-net.org    www.eatanews.org www.pacawa.iinet.net.au 

                    May join as full member (CTA & Adv. Dip) 

 Mutual recognition of qualification Intern (trainee and practice   

(CTA) Provisional (diploma) 

 Member may join relevant membership Trainee member 

 Receive journal script Professional development 

 Attend national and  Newsletter 

international conferences 

 Websites  

 

 PACFA 
ATAA Member Association of PACFA 

CTA & Adv. Dip. members can be on register.  
Diploma members can be Provisional members. 

Website: www.PACFA.org 

 Newsletters 

 Conferences 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

http://www.itaa-net.org/
http://www.eatanews.org/
http://www.pacfa.org/
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THE FOUR FIELDS OF SPECIALISATION  

INTRODUCTION  

The theory and practice of training and assessment of TA is applied in four different areas  
ï called the fields of specialisation. It is possible to undertake training and certification in 
each of these fields. The four fields are counselling, education, organisation and 
psychotherapy. 

BRIEF DESCRIPTIONS  

1. The counselling field of specialisation: TA counselling is a professional activity 
within a contractual relationship. The counselling process enables clients or client 
systems to develop awareness, options and skills for problem management and 
personal development in daily life through the enhancement of their strengths, 
resources and functioning. Its aim is to increase autonomy in relation to their 
social, professional and cultural environment. 

2. The educational field of specialisation is for people who work in the area of 
learning and study in pre-school, school and university contexts. It is also 
concerned with the support of child, adolescents and adults learners within the 
family, the institut ion or society. The work may be applied to the development of 
teaching teams and institutions. The aim is to further personal and professional 
growth, both scholastic and social. 

3. The organisations field of specialisation is for practitioners who work in or  for 
organisations, taking into account organisational frames of reference and contexts 
as well as the organisationôs development. Their work is aimed at the 
development, growth and increased effectiveness of people working within 
organisations. 

4. The psychotherapy field of specialisation is for trainees who aim to facilitate the  
clientôs capacity for self-actualisation, healing and change. The psychotherapeutic 
process enables the client to recognise and change archaic, self-limiting patterns ï 
óto deal with the pain of the past in the present so that they are free to live their 
lives in the futureô. The aim is for clients to understand themselves and their 
relationships and create options to live their lives in an aware, creative and 
spontaneous way. 

THE CORE COMPETENCIES 

Each field has drawn up a set of core competencies, which articulate the knowledge, 
attitudes and skills expected from a certified transactional analyst in that field.  
 

For psychotherapy core competencies see page 27 or 

Section 5.3.4. of the ATAA Handbook at   

www.taaustralia.com.au 

For counselling core competencies see page 30 or 

Section 5.3.1.  

http://www.taaustralia.com.au/


 

 8 

A T A A  Tra iners  and T ra inee In fo rmat ion  Book le t  

 

QUALIFICATIONS OFFERED FOR ALL FIELDS OF TA  

 

 

 

 

 

 

CORE MODULES 

To obtain the Certificate IV in Transactional Analysis, the trainee must complete 360 hours of 
training which includes the following 12 modules of theory. This content may be  taught at the 
trainerôs discretion. The trainee also has the option to study 3 elective modules. 

Brief description of outcomes: 

Course code  

52178 

52176 

52177 

51927 

Qualification name  

Certificate IV in Transactional Analysis 

Diploma of Transactional Anaylsis 

Advanced Diploma of Transactional Analysis 

Graduate Diploma in Transactional Analysis 

Module  National code  Units of competency  

 WA2386ATAA1A Work within a transactional analysis 

framework 

Structrual analysis WA2386ATAA2A Apply structural analysis to diagnosis 

Transactional analysis proper WA2386ATAA3A Apply transactional analysis proper to 
relationship improvement 

Game analysis WA2386ATAA4A Int egrated game analysis theory into 

treatment  

Racket analysis WA2386ATAA5A Integrate racket analysis theory into  

treatment  

Script analysis WA2386ATAA6A Integrate script analysis into treatment  

Treatment 
Considerations 

WA2386ATAA7A Integrate treatment cons iderations into 
treatment  

Transference & 

counter- transference 
WA2386ATAA8A Work with transference & 

counter-transference within the 
treatment plan  

Personality 

Adaptations 
WA2386ATAA9A Integrate personality adaptations  

theory into treatment  

Developmental stages WA2386ATAA10A Integrated understanding of 

developmental stages into treatment  

Self-reparenting WA2386ATAA 1A Integrated self -reparenting theory into 
treatment  

Abnormal Psychology WA2386ATAA12A Integrate understanding of abnormal 

psychology into treatment  

Redecision Therapy WA2386ATAA13A Integrated redecision therapy into 

treatment  
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ELECTIVE MODULES 

  Elective  National code  Units of competency  

Relationship therapy WA2386ATAA14A Integrate relationship  

therapy into treatment  

Parenting skills WA2386ATAA15A Integrate parenting skills  

into treatment  

TA and spirituality WA2386ATAA16A Apply understanding of 
transactional analysis and spirituality 

to treatment  

 

Each module is approximately 10 - 30 hours class contact time. However, trainers may 
choose to teach the material by hours and/or years. They may organise the content, style 
and order of training at their own discretion while covering the core theory and 
competencies. 

CERTIFICATE ASSESSM ENT 

To successfully complete a module or unit of work, the trainee will be assessed depending  on 
their level of training in one or more of the following ways:  

 Written assignments on theory 

 Counselling, psychotherapy or teaching practise with class peers under 
supervision 

 Group work experience 

 Presentation of theory papers 

 Experiential work in seeing clients on a one to one basis under supervision 

 Class exercises and participation 

 Case presentations 

 Supervision of work with clients during the course of study  

 Role plays 

 Maintaining and presenting a log book of completed hours 

 Maintaining a personal journal
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ASSESSMENT CRITERIA FOR QUALIFICATIONS  

1.   Certificate IV in TA theory: 12 core modules / 360 hours of advanced training.  

2.   Diploma of transactional analysis  

 Completion of the 12 core modules or 4 years of training in transactional analysis. 

 500 hours of professional training of which 360 hours is in transactional 
analysis. 

 300 hours of client contact in chosen field, i.e., counselling, education, 
organisation, or psychotherapy. 

 75 hours of supervision of which 50 must be by a teaching supervisor in 
transactional analysis (TSTA) or a provisional teaching supervisor in 
transactional analysis (PTSTA) who are members of the European Association of 
Transactional Analysis (EATA), the International Transactional Analysis 
Association (ITAA), or ATAA. 

The Diploma ofTransactional Analysis will fulfil the requirements of provisional 
membership of PACFA. 

 

3.  Advanced Diploma of Transactional Analysi s 

 600 hours of professional training of which 360 must  be Transactional 
Analysis 

 950 hours of clinical practice (of which 500 must us Transactional 
Analysis) made up as follows: 

o 200 hours clinical practice during training 

o 750 hours of clinical practice post training, i.e., post completions of 
Certificate 1V theory and clinical practice during years of training.  

 125 hours of supervision made up as follows: 

o 50 hours of supervision during previous training 

o 75 hours of supervision post training, i.e., post completions of 
Certificate 1V theory and clinical practice during training (of which 
50 hours must be in Transactional Analysis) 

 A case study/project which follows the core competencies (Section 5.3.1;  
5.3.2; 5.3.4 in the Handbook); the requirements of Section 8.2.3; 8.3.3; 
8.4.3; and the marking procedure of Section 8.5. 

The Advanced diploma of Transactional Analysis will fulfil  the 
requirements of clinical membership of PACFA. 

The following procedure is taken for marking the cases study/project:  

1. The case study/project is written as outlined in the ATAA/EATA Handbook 
(Sections 8.2.3; 8.3.3; 8.4.3). It should be mapped back to units of 
competency (Section 5.3.1; 5.3.2; 5.3.3; 5.3.4 in the ATAA/EATA 
Handbook) and have a clear and concise marking criteria. 

2. The primary supervisor oversees the writing of the case study/project and 
ensures the passing standard. 
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3. On completion the anonymous case study/project is sent to the Training 
Coordinator. Together with a payment of $50 made to ATAA. 

4. The Training Coordinator finds an anonymous marker. 

5. Chosen markers must have the Advanced Diploma in TA or be Certified 
Transactional Analyst together with vocational education credentials, i.e., 
Certificate 1V in Training and Assessment. 

6. The marking rating scale will be the same as used for the Certified 
Transactional Analyst written exam (see Section 8.5 of the ATAA/EATA 
Handbook) 

7. If the case study/project is passed it is returned with the report to the 
trainee and supervisor. 

8. If the case study/project is deferred the Training Coordinator finds a 
second marker. Two markers confer and a decision is made and a joint 
report created. Should an agreement not be reached a third marker is 
found. The decision of the third marker is final.  

9. The result and the document are returned to the trainee and supervisor.  

 

Further procedures after successful completion of the Advanced Diploma: 

1. The trainee writes a letter to the Chair of the Training Standards Committee 
applying for the Advanced Diploma of Transactional Analysis. The letter will 
include the markerôs report. 

2. A supporting letter from the traine r accompanies this application. 

3. The TSC Chair requests the Advanced Diploma from the Accreditation 
Officer. 

4. The Record Keeper is informed by the TSC Chair of the Advanced Diploma 
completion. 

 

4.  Certified Transactional Analyst  

2000 hours made up as follows: 

 600 hours of professional training, of which 360 must be in TA.  

 750 hours of client contact, of which 500 must be in TA.  

 150 hours of supervision, of which 75 must be by a PTSTA or TSTA who is a 
member of EATA, ITAA or ATAA, 40 of which must be with the principal 
supervisor. 

 500 additional professional development hours. 

 Successful completion of written and oral examination. (see Handbook, Section 8) 
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TRAIN ING  FOR MAT  

 The transactional analysis program leads to qualification in one of the following 
four fields of specialisation: psychotherapy, counselling, organisational and 
educational. The program is conducted over a minimum of a four -year period 

 This training leads to nationally accredited certification (through the Australian 
Transactional Analysis Association (ATAA)) 

 internationally through the Training and Certification Council (T&CC) of the 
International Transactional Analysis Association (ITAA) 

 For trainees specialising in the psychotherapy field, successful attainment of the 
certification as a transactional analyst, will be eligible for entry Middlesex 
University (UK) Master of Science in Transactional Analysis (Psychotherapy) 
program. 

 Certification means that the requirements for membership and recognition of 
psychotherapy associations, nationally and internationally, have been met (e.g.  
PACFA, TACC and other local organisations). 

 Training format may be presented in years or modules dependent on trainers - the 
content taught and assessment will be the same with the process being different.  

 The ATAA training format adheres to the ATAA training standards; the 
International TA training standards; and for psychotherapy and counselling, the 
national Psychotherapy and Counselling Federation of Australia (PACFA) Training 
Standards (see www.pacfa.org.au). 

 To become a psychotherapy and/or counselling member of PACFA: 

Members must have completed a postgraduate equivalent qualification over a 
minimum of two years, 200 hours of person to person psychotherapy and/or 
counselling training and 50 hours of supervision relating to 200 hours of client 
contact. A minimum of 10 hours of supervision relating to 40 client contact hours 
must have been taken place within the training program. (These 10 hours are part  of 
the 50 hours of supervision). 

OR 

An undergraduate equivalent qualification of 350 hours person-to-person training in 
counselling and/or psychotherapy and 50 hours of supervision relating to 200 hours 
of client contact. This must be over a minimum of three years. A minimum of 10 
hours of supervision relating to 40 client contact hours must have taken place 
within the training program. These 10 hours are part of the 50 hours of 
supervision). 

The important point to note is these are equivalent undergraduate and post -
graduate qualifications. It does not mean training needs to be completed at a 
university. 

http://www.pacfa.org.au/
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DIST ANCE EDUCATION  

The ATAA training in transactional analysis is now extended to provide via 
correspondence/distance education, up to Certificate IV. 

The trainer providing correspondence/distance education must meet the following 
requirements; 

1. Only a TSTA or PTSTA in ATAA can provide this training. The trainer will be 
required to have three years of experience in delivery of face-to-face TA training 
program. During this time the trainer will have continuously worked in the 
counselling, psychotherapy, organisational or educational TA practice and met all 
CEU and supervision requirements. To satisfy AQTF requirements, the trainer must 
have Certificate IV in Training and Assessment. 

2. Application to become a distance educator for ATAA needs to be submitted to the 
TSC and ATAA Board for approval. 

3. Application to include their training proposal outline as to how they will deliver 
the training, and what assessments they will require of trai nees. 

4. Students to be accepted into the distance education program can be those who 
have an interest in learning transactional analysis for their personal growth and/or 
those who want to learn TA theory only to assist in their own line of work. There 
is a clear understanding that the Certificate IV in Transactional Analysis will not 
qualify the personto be called a transactional analyst. Those who may benefit from 
this training are;  for example, nurses, teachers, human resource officers, 
ministers, social workers, psychologists, psychotherapists or counsellors, or 
anyone who works with people. 

5. Students must be required to submit an essay at the completion of each module to 
be marked by the trainer. During each module the trainer will provide a tutorial via 
phone contact, SKYPE or other IT methods in order to have some personal contact 
with trainee.  

6. Training to be provided via DVDs and/or audio tapes of live training classes, 
plus reading lists, handouts, workbooks and study notes. Trainer to make use of 
SKYPE or other virtual classroom using IT.  

7. If a student wishes to later achieve the Diploma or CTA in Transactional Analysis 
they will be required to be complete the required hours of experience, supervision 
and written  work, plus gain hours participating in a l ive training group. Recognition 
of prior learning will be given as described in the RPL kit (see P&P Manual, Section 
5, page 15a). 

8. During the training time the trainee will be encouraged to attend a conference if 
possible, and/or to take a course in distance education learning. It may be required of 
the trainee to have several hours of the above suggested options. 

9. Students should complete an enrolment form and training agreement for 
distance education with ATAA. The training agreement will indicate that 
Certificate IV is foundational theory and not an authority to practise as a 
transactional analyst. The student will pay a training fee to ATAA.  
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ONGOING ANNUAL SUPERVISION & PROFESSIONAL 
DEVELOPMENT REQUIREMENTS  

For practitioners:  

On completion of the course, practitioners from (and including) the Advanced Diploma 
and CTA who are members of ATAA will be required to meet the following to maintain 
membership: 

 15 hours of supervision 

 20 hours of professional development 

(see P&P Manual TA B1, B2, B3, B4 and 14A) 

For trainers and trainee trainers:  

 10 hours of supervision of training 

 20 Hours of professional development may be the same as for clinical and must 
be identified to relate to training).  

(See P&P Manual (Section 5 and 7, B1, B2-14B1) 

For the training asse ssment of the training process:  

Regular feedback of trainee satisfaction is an important part of the training process. This  is 
so that the training can be constantly updated and evaluated regarding its satisfaction  and 
competency levels. (See the Employer and Learner Questionnaire, as a competent way of 
evaluating training satisfaction needs. See Appendix 6 and Appendix 8). 
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FEES AND REFUND POLICY  

The Australian Transactional Analysis Association is committed to fair and equitable fees 
for students, and w ill ensure all fees are collected and recorded in accordance with 
procedures that demonstrate financial probity.  

FEES 

Training fees are administered by individual ATAA Trainers under their training contracts 
with ATAA. The general guidelines for training fees are as follows: 

 Fees are due at the beginning of each semester, and must be paid in full within 14 
days of commencement. 

 No more than $1000 in fees will be collected from an individual student prior to the 
commencement of the semester 

 Trainers may negotiate individual payment plans for students, or deferral of payment 
until a later date  

 

REFUNDS 

Students may gain a refund of fees if:  

 They notify the trainer in person or in writing within the first 30 days of the 
semester 

 They notify the trainer or ATA A prior to the commencement of the semester (if 
they have paid fees in advance) 

A 10% administration fee will be deducted from all refunds, however should ATAA cancel a 
course/unit for any reason this fee will not be deducted, and students will automatical ly 
receive a full refund. 
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COMPLAINTS AND APPEALS  

The Australian Transactional Analysis Association believes in fair and equitable treatment 
for all students and will assist all students to resolve any issues they have with 
organisation. Any student who is not satisfied with any aspect of training and assessment at 
the Australian Transactional Analysis Association can lodge a complaint or grievance to the 
appropriate body within the TSC and the dispute resolution process will be followed. Any 
student who disagrees with the outcome of an assessment, or believes that they have 
been unfairly assessed is able to lodge an appeal against the assessment decision. 

The process followed for complaints and appeals is similar, though the forms used and the 
people involved may be different. The processes are outlined in the Ethics Procedures in the 
EATA and ATAA Training and Examinations Handbook on the website 
www.taaustralia.com.au. 

All complaints and appeals will be fully documented and all documentation will be lodged in 
the ATAA Complaints and Appeals Register. 
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COUNSELLING AND PSYCHOTHERAPY  

INTRODUCTION  

Welcome to the Australian Transactional Analysis Association (ATAA). During your time with 
us we will endeavour to make your learning a rewarding and exciting experience. Of 
course, we expect you to do your utmost to achieve the results and goals you are aiming 
for. 

This information booklet will help you familiarise yourself with the requirements associated 
with t he units/course for which you will be enrolling. Please read this booklet carefully.  

MISSION  

In the excellence of transactional analysis the mission of ATAA is to be a centre of 
excellence in the training of transactional analysis in Australia. 

PHILOSOPHY  

ATAA is grounded in the humanistic tradition with an emphasis on the uniqueness of the 
individual, self-responsibility and a belief in the natural drive towards health and growth. 
The central philosophy which runs through all training courses is that heali ng and learning 
occur most effectively in a healthy working relationship. This is manifested in our use of 
group process as the core of our training. Training at ATAA is structured to reflect our 
fundamental principle that learning happens through a develo pment process. This method 
enhances the integration of the professional and personal development of the trainee. 
Participants are trained to honour diversity and inclusivity as inherent components of their  
training. Trainees learn at their own level and pa ce. The knowledge base is built in 
supervision, extended courses and modules for different levels. 

EDUCATIONAL PHILOSOPHY  

ATAA is a centre for the education of individuals who wish to qualify as psychotherapists or 
counsellors. ATAA also offers training in the field of education and organisation. The aim of 
ATAA is to facilitate excellence in all these fields through heightening knowledge, skills, and 
promoting ethical and safe standards. The educative process of practitioners is seen as life-
long and crucial to both individual and professional development.  

One of the fundamental beliefs of ATAA is that effective education takes place in an 
environment that is both supportive and challenging. The trainers and the students alike 
are recognised as adults of worth, bringing to this shared task knowledge, experience, 
skills, values, beliefs and needs. Consequently all courses facilitated by ATAA value the 
contributions of both the trainers and the students and those contributions jointly form 
anactive part of the  educative process throughout training. The variety of courses provides a 
framework for directed and self -directed activities. Students are encouraged to build upon 
their existing knowledge and experience; question, and reflect on aspects of their practice ; 
and integrate theory into practice from all the training programs seeking to develop clinically 
competent practitioners who will continually strive to maintain excellence  in practice. 
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ATAA is committed to a policy of non-discrimination in relation to a ge, disability, gender, 
race, religion, and sexual orientation. 

LITERACY AND NUMERACY  

If you require any assistance with literacy or numeracy in language in which the training  is 
delivered, please let us know before the training, so that we can give you ad vice or 
support in this matter.  

If you have any difficulty with assessments at any time, please make sure that you talk to  
your trainer, as arrangements for support, resitting assessments or different types of 
assessment more suited to your learning style may be possible. 

COURSE COMPLETION 

To receive the qualification for which you have enrolled you must:  

1. Complete all the learning and attendance requirements for all units AND 

2. Demonstrate competence in all the assessment requirements for all units. 

Each module is designed to be completed within a certain time frame. However, ATAA 
recognises that not all students learn at the same pace and you may find yourself in a 
position where you are not ready to be assessed. If this is the case, you must inform your  
trainer and other arrangements will be made for you to complete assessments. 

COURSE WITHDRAWAL  

If you decide to withdraw from the course you may, if you wish, request a session with 
your trainer. This session is to identify any issues which have impacted on your willingness 
or capacity to complete the course and/or any ways in which we might assist  you to 
complete the course. It will also provide ATAA with feedback on the course.  

TA COUNSELLING  

TA counselling is a professional activity within a contractual relationship. The counselling 
process enables clients or client systems to develop awareness, options and skills for 
problem management and personal development in daily life through the enhancement of  
their strengths, resources and functioning. Its aim is to increase autonomy in relation to 
their social, professional and cultural environment. The field of counselling is chosen by 
those who work in the socio-psychological and cultural fields of practice, e.g. social welfare, 
health care, pastoral work, mediation, process facilitation, multicultural work and 
humanitarian activities. 

TA PSYCHOTHERAPY 

TA psychotherapy is a longer-term process than counselling which focuses on diverse 
emotional and psychological issues and the impact of past events and trauma. The 
psychotherapist works with the client to recognize and change archaic and self-limiting 
patterns - ñto deal with the pain of the past in the present so clients are free to live their 
lives in the future. ò The therapist works with the client to facilitate th e client's capacity for 
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self-actualisation, healing and change; in other words to help them gain a fuller 
understanding of themselves, their core issues and the blocks disrupting their lives and 
interactions with others. The aim is for change at a deeper  level. The relationship with the  
therapist is instrumental to the therapeutic process.  

There are many different approaches to the work of psychotherapy and counselling and 
there is an overlap such that the distinction between these two processes is not al ways 
clear-cut. 

RATIONALE FOR OUR APPROACH TO TRAINING IN PSYCHOTHERAPY 
AND COUNSELLING  

Our training in all the fields of transactional analysis will include:  

 understanding of the philosophy underpinning transactional analysis and the 
ethical considerations necessary in the application of this philosophy practice 

 learning transactional analysis theory and developing the ability to research, 
debate, critique, compare, and contrast theories 

 the application of these theories into ethical, effective clinical pr actice involving 
appropriate therapeutic techniques and skills 

 developing the ability to describe clinical practice in theoretical terms 

 the development of a spirit of curiosity and enquiry ï how to think about 'what 
works' ï encouraging the capacity to critique and update theory in the light of  
experiences in practice, including the ability to articulate clearly  

 emphasis on self-reflection and self-awareness and increasing sensitivity to oneôs 
processes, the processes of the client, and the processes between oneself and the 
client 

 learning how to articulate and demonstrate all the above through written projects, 
participation in group discussions and group interactions, supervised clinical 
practice and trainer-peer interactions 

We believe that psychotherapy and counselling involve the creation of a structured setting  in 
order to engage with a client who has some recognition of internal difficulties and some  
desire to resolve his/her problems of an emotional, personal, relational or behavioural 
nature. 

Psychotherapy offers a relationship with the intent to alleviate distress and to facilitate  
growth by:  

 Increasing the self-understanding and self-integration on the part of the client  

 Increasing awareness in the client of options for change 

 Increasing the clientôs ability to act for change if this is desired  

As psychotherapy is the intentional use of relationship in a structured setting, then 
psychotherapy training needs to focus on the factors which make a relationship therapeutic 
(including those factors identi fied by psychotherapy research as the most important 
contributors to positive outcome), how to use oneself and self -reflection in the service of 
this relationship, and the learning and practising of the skills involved in making  and 
maintaining a therapeut ic relationship. It involves the education of the person in self -
awareness and self-reflection as well as training ina specific philosophical and theoretical 
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approach. The competent psychotherapist is, therefore, able to provide an appropriate  
relationship and to make appropriate interventions according to his/her particular 
theoretical and clinical approach. 

Psychotherapists weave back and forth between philosophy, theory and practice, between 
scientific knowledge and intuitive knowledge, between experiencing in the moment of the 
therapeutic encounter and observing this experience. As a consequence our assessment 
and accreditation procedures are designed to appraise such criteria for competence to 
practice. Equal weight is given to:  

a) theory 

b) the learning and demonstration, both in training and supervision, of the skills 
which are derived from the relevant philosophical and theoretical base, and 

c) the capacity to use the experience of personal psychotherapy and the training 
process in order to understand the dynamics of a psychotherapy relationship. 

TRANSACTIONAL ANALYSIS TRAINING PROGRAM 
PSYCHOTHERAPY AND COUNSELLING  

Aim  

The aim of the program is to provide an integrated psychotherapy and counselling 
training. Transactional analysis is the psychotherapeutic perspective through which the 
following three forces in the field of psychology are integrated:  

 the psychoanalytic 

 the behaviourist 

 the humanistic/existentialist  

The transactional analysis course is offered as a completed accredited course or as a 
stepping stone to the completed accredited training. There is a Cert IV in theory with 
training accreditations. National trainees participating in this program will experience the  
philosophy of inclusivity through training which is experiential, didactic and process -
oriented. 

Objectives  

On completion of the training, trainees will have achieved:  

 understanding and knowledge of the theory and practice of transactional analysis 

 a sound understanding of the field of psychology and where transactional analysis 
is situated 

 an in-depth appreciation of what constitutes ethical and professional practice 

 a sound understanding of ATAA Ethics (see ATAA/EATA Handbook, and 
P&P Manual) 

 insight and knowledge regarding personal value systems and how they affect 
practice 

 a sound appreciation of the depth and breadth of the therapeutic relationship  
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 an understanding of the use of the self in the healing process  

 a sensitivity to cultural boundaries 

 an integrative understanding of theories of the self  

 an in-depth familiarity with group pro cess and group dynamics 

INTENDED OUTCOMES OF TRAINING  

Desired outcomes by end of training process  

 self and other awareness 

 ability to reflect  

 solid knowledge of transactional analysis theory 

 integrated knowledge of the different traditions  

 sense of historical development of ideas ï of both transactional analysis and the 
development of the whole field  

 sense of identity as a practitioner 

 ability to work relationally  

 solid knowledge of developmental theories, attachment theories and theories of 
the self 

 ability to work with transference and countertransference (psychotherapy)  

 sound knowledge of ethics and integration into practice  

 awareness of socio-political contexts 

Outcomes as developmental process through training  

 demonstrated ability to use listening skil ls and empathy 

 ability to use respectful inquiry and questioning  

 knowledge of transactional analysis concepts 

 demonstrate an understanding of how members of a group impact each other  

 understand the theory and practice of the different levels of contracting  

 have an understanding of the context of the training ï history, development, 
philosophy of approach 

 make an informed choice about continuing the training or not  

 demonstrate an awareness of relational psychotherapy and practice 
(psychotherapy) 

 demonstrate an awareness of unconscious processes 

 demonstrate an awareness of transferential relationships 

 continued integration of self and other in the therapeutic process  

 deepen the contracting process 

 be grounded in the different paradigms/areas within transaction al analysis 

 demonstrate an awareness of boundaries 

 deepen identity as a clinician 

 deepen knowledge of attachment and developmental theories of self 

 deepen understanding of the unconscious process 
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 continued integration of self and other in the therapeutic  relationship 

 deepen the contracting process 

 continued integration of theory and practice  

 ability to work with the different transferences (psychotherapy)  

 ability to flow with the different approaches  

 demonstrate skills in running a group 

 continued awareness of boundaries 

 develop solid understanding and experience of intersubjectivity (psychotherapy) 

 be aware of the unconscious process between self and other and the relationship 
between 

 ability to name the transference and countertransference (psychotherapy ) 

 continued integration of self and other in the therapeutic relationship  

 deepen the contracting process 

 bring relational transactional analysis into the larger context of psychotherapy  

 explore sexuality, perversion and culture 

 demonstrate clarity of boundaries. 

TRAINERS' QUALIFICATIONS  

For practice, supervision and theory  

 Must have relevant TA qualifications ï TSTA or P TSTA under supervision (see 
ATAA/EATA handbook or P&P Manual, Section 5, p18). 

 Adjunct staff member or guest must have relevant degree, or  appropriate 
professional knowledge through relevant training program in psychotherapy or  
counselling. 

 Relevant experience in the field for expertise offered in  theory, supervision or 
practice. 

TRAINERS' COMMITMENTS AND RESPONSIBILITIES (General 
Guidelines )  

For further specific responsibilities see Section 4 P&P Manual, Trainers' Commitment. 

 Identify with the profession of counselling and psychotherapy through membership 
with organisations. 

 Attend relevant conferences with appropriate bodies, e.g. PACFA, PACAWA, ITAA, 
EATA, NZTAA. 

 Volunteer on committees or organisations and participate in activities. 

 Have professional development and supervision to requirements (re P&P Manual 
Section 4 pages 6, 7, 9-12. 

 Provide access to reference library (a sample in Appendix 1). 
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ADMISSION REQUIREMENT FOR PSYCHOTHERAPY AND COUNSELLING 

This is delivered at postgraduate level. 

 Applicants with life-relevant qualifications and that meet the entry requirements 
will be considered. 

 Applicants with life experience will be considered on interview having met all the 
entry requirements and who then agree to the extra course work required.  

 The graduate diploma is a postgraduate qualification. 

Entry to the course involves: 
 

 Completion of a TA 101 basic introductory course (minimum of 12 hours) 

 Attend an intake interview with prospective sponsor/trainer  

 Present a resume of experience ï both life and academic (providing referees) 

 Membership to ATAA (application on ATAA website) 

 Complete of enrolment forms which includes contract (ATAA website). 

From these requirements students need to have demonstrated their ability to:  

 communicate effectively with others by showing the capacity to relate in a 
facilitative way 

 willingness to work within set boundaries and participate in experiential exerci ses 

 show the ability to reflect on their impact on self and others and show they have 
learnt from life experiences 

 demonstrate the capacity to commit to the course and to show a willingness to 
work in a group situation  

 show the capacity and their agreement to work within a code of ethics and agree 
to follow ATAA's other codes and practices (see handbook available on website   
www.taaustralia.com.au) and PACFAôs code of ethics (see www.PACFA.org.au) 

 Scape Code of Ethics (see www.scape.org.au ) 

 demonstrate their willingness to deal with challenging experiences and feedback in 
a constructive way 

 be willing to engage in personal psychotherapy/counselling. 

 
ATAA has a policy of equal opportunity which takes into account gender, class, 
culture,sexual preferences, disability and differing belief systems. See Policy and Procedure 
file, Section 3 (available on website www.taaustralia.com.au). 

CONTRACTS 

Following an initial 6 month period the student must be willing to sign an enrolment 
form which contains enrolment details, a contract for training and a membership 
application with a registered ATAA trainer. See enrolment forms in the ATAA website and 
agree to follow all requirements detailed in the Trainer and Trainee Booklet and 
ATAA/EATA Handbook on website www.taaustralia.com.au 

 

http://www.wpata.com.au/
http://www.wpata.com.au/
http://www.pacfa.org.au/
http://www.scape.org.au/
http://www.taaustralia.com.au/
http://www.taaustralia.com.au/
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INITIAL TRAINING SESSION INC LUDES:  

 references to trainer and trainee booklet (viewed on the website www.taaustralia.com.au) 

 ATAA website www.taaustralia.com.au 

 course curriculum 

 code of ethics (ATAA/EATA Handbook and Policy & Procedures Manual) 

 code of professional practice (ATAA/EATA Handbook and Policy & Procedures Manual) 
 

o flow chart for ATAA Board and Committee (see Trainer & Trainee Booklet) 

 flow chart for Training Standards Committee (TSC) see Trainer & Trainee Booklet, p. 4 

 PACFA requirements and website www.pacfa.org.au 

 Society of Counselling and Psychotherapy Educators (SCAPE) Code of Ethics and 
website www.scape.org.au 

 International TA organisations website www.litaa-net.org and www.eatanews.org 

 other relevant organisations: Psychotherapists and Counsellors Association of WA 
(PACAWA)www.pacawa.iinet.net.au; Counsellors and Psychotherapists Association of 
New South Wales (CAPA) www.capa.asn.au 

 administration details 

 chart for relationship to other organisations  

http://www.taaustralia.com.au/
http://www.pacfa.org.au/
http://www.scape.org.au/
http://www.litaa-net.org/
http://www.eatanews.org/
http://www.pacawa.iinet.net.au/
http://www.capa.asn.au/
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PSYCHOTHERAPY CORE COMPETENCIES  

Using his/her knowledge and understanding of transactional analysis theory, a 
transactional analysis psychotherapist will demonstrate the following abilities. 

1. GENERAL REQUIREMENTS  

Å Understand TA theory and its application to psychotherapy with indi viduals and 
with couples, families and groups as appropriate. 

Å Assess the client and make an informed decision about taking him or her into 
treatment, including up -to-date knowledge of other treatment possibilities, the  
ability to convey different options  to the client, and the willingness to assist in 
choosing how to proceed. 

 Know the ITAA/EATA/ATAA Code of Ethics and demonstrate of ethical and 
professional competence in practice, including working within the legal 
requirements governing psychotherapy in the region of practice.  

 Demonstrate the ability to locate TA within the wider field of psychotherapy.  

 Have an awareness of the significance and implications of cultural and social 
diversity and difference within and outside the consulting room.  

2. THERAPEUTIC RELATIONSHIP  

 Manifest a respectful attitude towards self and others.  

 Demonstrate an understanding of the importance of the therapeutic relationship in 
effecting change, its nature, and its difference from any other relationship.  

 Show empathic sensitivity and understanding of the client, his or her symptoms 
and self-limiting script, as well as showing the ability to communicate this 
understanding to the client in such a way that the client feels understood.  

 Exhibit a capacity to understand another person's phenomenology and bracket 
his/her own frame of reference without losing contact with his/her own separate  
experience. 

 Display ability to self-reflect and to use this self -awareness in appropriate self-
disclosure. 

 Demonstrate an understanding of developmental issues, transference and counter-
transference phenomena, and the ability to use transactional analysis to address 
these successfully. This will include the willingness to allow transference to develop 
in the client/therapist relationship and to handl e the client 's regressive states 
appropriately and therapeutically. It will also include understanding his/her own 
countertransference and the limits it may create, as well as the ability to use it 
constructively. 

 Behave in a respectful way toward self and others, including showing sensitivity 
for different frames of reference, cultures, and social norms as well as taking 
account of the impact on the relationship of these differences in the consulting  
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room. Demonstrate potency, protection, and permission and show an 
understanding of their importance.  

 Communicate congruence in interactions. 

3. TRANSACTIONAL ANALYSIS THEORY  

 Articulate an understanding of the basic theory of TA and its application in clinical 
practice as described in the major TA texts, including structural analysis, 
transactional analysis proper, game, racket and script analysis, and child 
development. 

 Describe the application of aspects of all the major approaches to TA and 
demonstrate knowledge of recent developments, including the similari ties and 
differences between these approaches. 

 Demonstrate an understanding of TA theories of group process. 

 Make interventions which can be explained according to TA theory and practice. 

4. CONTRACTING  

 Show an understanding of the necessity for a clear business contract as well as 
the ability to negotiate contracts.  

 Have the capacity to negotiate with a client in order to arrive at a shared 
understanding of the work to be undertaken and to formulate an appropriate 
treatment contract. This will include unde rstanding and respecting the difference 
between contracts for social control and contracts for autonomy which allow for 
intrapsychic and interpersonal change involving dismantling limiting scripts and the  
resolution of impasses. 

5. PLANNING: ASSESSMENT AND  TREATMENT DIRECTION  

 Describe a comprehensive system of assessment and diagnosis using standard TA 
concepts. 

 Show an understanding of the psychiatric diagnostic systems used in the country 
in which practice takes place (e.g. DSM, ICD). 

 Make meaning of a client's experiences using standard TA concepts in a way that 
maintains the I'm OK - You're OK attitude. 

 Show an awareness of and have the ability to respond to risk and harm factors for 
self, client, and others. 

 Assist the client in recognising and naming their self-limiting patterns of thinking, 
feeling, and behaving and in deciding whether or not change is desired.  

 Conceptualise, using TA theory, in order to develop an overall treatment plan 
based on the particular issues to be addressed. 
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6. IMPLEMENTATIO N: THE PSYCHOTHERAPEUTIC PROCESS 

 Show the capacity to make accurate phenomenological observations of the client 
and use those as the basis for a therapeutic hypothesis that is linked to TA theory  
and philosophy. 

 Show ability to use group process as an effective intervention.  

 Select interventions appropriate to the stage of treatment and the treatment 
contract. 

 Demonstrate the ability to effect timely interventions.  

 Recognise and assess script issues as they arise within the session and address 
them appropriately according to the stage of treatment (for example, script 
signals, game invitations, discounts, driver behaviour). 

 Show the ability to evaluate the effect of an intervention and use that information 
to update hypotheses and select subsequent interventions. 

 Encourage the clientôs autonomy and resources. 

7. PERSONAL ATTRIBUTES  

 Demonstrate a commitment to the philosophy of transactional analysis in such 
qualities as a belief in the capacity of the individual to take responsibility for 
him/herself, underst anding an individual's ways of being, and responding to an 
individual's ability to grow and change.  

 Have a willingness to be available for ethically intimate contact, including the 
practice of appropriate self-disclosure. 

 Demonstrate a commitment to ongoin g personal and professional development, 
specifically the development of autonomy, including the capacity for awareness, 
spontaneity, and intimacy such that therapeutic interventions are not affected by  
script decisions. 

 Recognise one's own limitations and the limitations of psychotherapeutic practice.  

 Use intuition and creativity in response to the therapeutic situation.  

 Show understanding of strengths and limitations of personal resources. 

 Have the ability to seek help appropriately and use it effectively . 

 Demonstrate the capacity for self-reflection. 
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COUNSELLING CORE COMPETENCIES  

FUNDAMENTAL CONSIDERATIONS  

The core competencies formulated for the field of counselling will guide trainers in devising 
their specialist training curricula. This is not a list of the contents of the course; it  is a 
description of inter -disciplinary and work-specific knowledge, attitudes, skills, and values 
for addressing the needs of the client and client systems engaged in counselling. 

These core competencies describe the profe ssional activities of transactional analysts 

in the counselling field.  

Transactional analysis in the field of counselling can be applied on two levels: 

 Complementary counselling (or the use of counselling skills) as a sub-task in 
various psycho-social and socio-educational professions, as well as in other social, 

psychological, medical, legal and economic occupations. 

 Primary counselling by professional counsellors working in private practice, 
     counselling centres, voluntary-, non-profit - and profit -organisations, etc. 

In order to take due account of the holistic nature of the training in transactional analysis,  
the description of the core competencies comprises: 

 three basic competencies: the self-competency, social competency and technical 
competency of counsellors, plus 

 ten specific counselling competencies. 

Basic competencies are general areas of ability in which cognitive, personal and social 
skills are organised and employed in the profession. 

Counselling competencies are occupation-specific skills, employed to meet the particular  
requirements needed for dealing with situations in the counselling field of application. 
Each of these counselling competences is built on and related to the three basic 
competencies. 

 

EATA DEFINITION OF TRANSACTIONAL ANALYS IS COUNSELLING  
 

Transactional analysis counselling is a professional activity within a contractual relationship. 
The counselling process enables clients or client systems to develop awareness, options 
and skills for problem management and personal development in daily life through the 
enhancement of their strengths and resources. Is aim is to increase autonomy in relation to 
their social, professional and cultural environment. 
 

The field of counselling is chosen by those professionals who work in the 

socio/psychological and cultural fields of practice. Some examples amongst others are: t r  
social welfare, health care, pastoral work, prevention, mediation, process facilitation, 
multicultural work and humanitarian activities. 
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CORE COMPETENCIES OF TRANSACTIONAL  ANALYSIS COUNSELLORS  

1.  Basic competencies -  interdisciplinary skills  

1.1  Self -competency  

Personal, character-related skills: values, attitudes, behaviour and character traits  
such as initiative, activity, tenacity, willingness to learn.  

Clarification: the ability to deal with his/her own personality traits, needs and  
expectations, strengths and limitations and to follow the ethics guidelines of 
EATA/ATAA and ITAA. 

1.2  Social competency  

Basic social skills, such as co-operation, conflict resolution, negotia ting skills. 

Clarification: the ability to communicate and interact with clients, individuals and 
groups, as well as colleagues and other people in the professional environment on 
the basis of the philosophical assumptions of transactional analysis. 

1.3  Technical competency  

Basic theoretical and methodical skills, such as managing process with regard to 
developing relationships, solving problems and working contractually, including 
knowledge of transactional analysis philosophy and theory. 

Clarification: the ability to grasp and organise facts and situations and to deal with  
them both methodically and strategically, as well as to monitor the quality of 
interactions. 

 

2.  Counselling competencies -  specific professional skills 

2.1  Knowing and understanding the field of application  

 Has in-depth technical expertise in their general and specialised field of 
counselling. 

 Has professional experience in the field of application. 

 Uses in-depth knowledge of group dynamics and client systems. 

 Has awareness of opportunities and limitations in the counselling field.  

 Has a commitment to learning about and understanding socio-cultural influences 
on the field of application.  

2.2   Assessment  

 Realistically assesses the potential for development and change in the client 
system. 

 Is familiar with the legal basis for work contracts, specific to the country of 
practice. 

 Is familiar with the specific criteria related to the practice of counselling for 
offering counselling services in his/her field of application.  
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 Has awareness of own strengths and limitations as a transactional analysis 
counsellor. 

2.3   Formulating and presenting the counselling concept  

 Organises his/her different areas of counselling practice and presents his/her 
work verbally and in writing in an understandable form at, highlighting his/her  
counselling priorities. 

 Is familiar with a range of approaches suitable for dealing with the questions and 
problems which arise in his/her field of application, from initial contact through to  
the conclusion of the counselling. 

 Is familiar with other counselling approaches in addition to transactional analysis 
and when they might be useful.  

2.4  Establishing and maintaining the counselling relationship  

 Knows and applies the EATA/ATAA/ITAA principles of professional ethics. 

 Has sufficient insight into his/her own frame of reference to ensure adequate 
openness and transparency in the relationship with clients. 

 Is familiar with the principles of getting to know and establishing a trusting 
contact with clients and clients ' systems. 

 Communicates on the basis of the OK - OK attitude. 

 Facilitates a working relationship with the client and client system.  

 Is able to respond to and work with feelings, thoughts and behaviour flexibly and 
in response to the client 's personality. 

2.5  Analysing th e counselling situation  

 Chooses an appropriate method during the initial meetings to collect the 
appropriate data and record the case history. 

 Applies transactional analysis and other theories to analyse the counselling 
situation. 

 Is capable of using the collected data to formulate a resource-oriented definition 
of the problem and communicates it clearly to the client or client system.  

 Takes into account, respects and understands the socio-cultural influences on the 
counsellor, the client and the client system. 

2.6  Working with counselling contracts  

 Is familiar with transactional analysis contractual work and knows how to apply it 
professionally. 

 Is able to explain the concept of the transactional analysis contract in the context 
of a specific problem. 

 Can establish appropriate counselling contracts for different settings with 
individuals and groups. 

 Works on the basis of a contract and is capable of updating the contract as 
necessary. 
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 Evaluates the contract during and at the end of the counselling process together 
with the client.  

2.7  Planning and making interventions  

 Is capable of planning the counselling process in line with the agreed contract.  

 Is able to apply transactional analysis theory and skills as well as being familiar 
with some other approaches, to establish effective problem-solving strategies. 

 Uses effective interventions to promote autonomy, when working with the client 
or client system. 

 Is capable of applying a range of interventions appropriate to the specific 
counselling situation, with i ndividuals and groups. 

 Works with the Adult ego state of the client and contacts the Child and Parent 
through the Adult ego state.  

2.8  Focussing on resources  

 Is able to utilize and build on the client ôs strengths, as the agent for change.  

 Identifies exist ing resources in the client and clientôs system and integrates them 
into the counselling process. 

 Has working knowledge of other local resources in the community which could be 
of support to the client or to which the client could be referred, including me dical, 
psychiatric, psychotherapeutic and other services. 

2.9  Dealing with crises  

 Identifies a crisis situation and makes appropriate interventions.  
 Where indicated, refers clients who are in crisis or in need, without undue delay, 

to the appropriate profe ssional. 
 Protects clients from harm. 

2.10   Monitoring quality and professional development  

 Keeps clear and accurate records and reliable documentation about the 
counselling process according to professional and legal requirements. 

 Has clear criteria to evaluate the effectiveness of counselling work, routinely 
reflects his/her work on this basis and uses the results as a tool for personal and  
professional development. 

 Shows awareness of economic circumstances in the counselling work. 

 Reflects on her/his role as counsellor and presents her/his identity as a 
transactional analyst counsellor. 

 Furthers his/her continuing professional development by attending courses, 
conferences, by studying literature, etc.  

 Sets up professional supervision to monitor the quality of h is/her work  
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FURTHER ASSESSMENT FOR PSYCHOTHERAPY AND 
COUNSELLING  

During the course there are a number of formative assessments. 

JOURNAL 

Students write a journal reflecting on experiences in training with particular reference to  
the content and processes. 

The personal learning journal is a record of your development during the course. It is not  an 
account of your personal therapy or an account of your hours of content of learning. The 
journal should be: 

 Commenting on what theory or part of theory you liked  and why 

 A reflection on your learning experience 

 Relating what you are taught to your own beliefs  

 Charting the significant moments in your training, and  

 Describing anything you found particularly illuminating, challenging or difficult.  

 It should also show how you relate your experiences in clinical practice and 
Supervision to your experience of the course. It is important to keep a record of  all 
journalentries of your experiences as Section B of the CTA written examination will be 
based on the material in your journal (see italics below).  
 
 CTA written examination: Section B ï Report on learning experiences during training 
 

The answers should include the following aspects: 
 

o Describe the importance of TA in your professional development. When and why 
did you choose TA and what influence did your decision have, if any, on your 
professional development from that time onwards? For example, did you change 
from the educational to the clinical field?  

o What challenging experiences have you had while using TA? 
o How have these learning experiences influenced you in finding your identity as a 

therapist? 
 

The personal journal is submitted to the trainer toward the end of each semester and  
discussed in a supervision session. 

It is not assessed formally. It is your subjectiv e experience and therefore cannot be 
marked or graded. 

It is hoped that the doing of the project itself contains valuable learning as it invites you  to 
reflect on yourself and your development as a psychotherapist/counsellor. 

STUDENT PRESENTATION: SELF/PEE R ASSESSMENT 

During the course of the program each student will prepare and give a number of 
presentations. The student, his/her peers and the course trainer will assess each 
presentation. During the process students will be facilitated in the identificati on of their  
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strengths and areas for development; they will give their own summary and receive  
feedback from both fellow students and the course trainer.  

PERSONAL READINESS AND PROFESSIONAL ATTITUDE  

The following areas will be focused on in the training. While the areas are the same 
throughout the training, the depth and range of the competence sought will increase 
overtime. Assessment will be based on all the experiences of the course, not on one 
particular incident, taking into account feedback from self , peers and trainers. Assessment 
criteria are:  

The capacity to  

 relate from a stance of respect and mutual interest, understanding your own 
frame of reference in relation to the frame of reference of another person  

 have a genuine interest in and a desire for personal therapy 

 show evidence of awareness of professional and ethical standards 

 take responsibility for your physical and emotional well -being 

 cope with the varied demands of the course including the fulfilment of financial 
obligations, the timely completion of assignments and active participation in the  
course, e.g. discussions, sharing of case material, live supervision, small group 
exercises and group process 

Demonstration of a growing ability to  

 be aware of your process and communicate it when appropriate in a coherent and 
open way, relating it to the course content when relevant  

 give and receive constructive feedback, reflect upon it and make use of it  

 learn to deal with the challenge of unhelpful feedback respectfully  

 be aware of the boundary betwe en therapy and training in a way that the training 
task can remain foreground 

 relate course content and theories to practice 

 integrate new material with previous theories and ideas  

 be aware of the limitation of your level of expertise and work within it  

 participate in skills exercises related to the course content at a level of 
competence appropriate to the stage of training  

 experiment and learn from mistakes. 

GRADING CRITERIA OF WRITTEN ASSESSMENTS 

Strengths  

 Contains accurate material and addresses most of the content areas relevant to 
the title of the work. There is an understanding of the related theory of  
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transactional analysis and the writer shows some insight into the implications for  
clinical practice. 

 There is evidence of the ability to support arg uments from the relevant literature 
and where available, research findings. 

 The content includes some relevant experience and awareness of the writer, both 
on a professional and personal level. There is an attempt to integrate experience 
into the body of t he work. 

 Referencing conforms to a recognised format and is consistent and accurate 
throughout.  

Areas for future focus (may need to repeat content)  

 There is coverage of the most or some of the agreed specified areas of content, 
but material is irrelevant o r too brief, resulting in an incomplete piece of work.  

 There are omissions and inaccuracies. 

 The content is descriptive rather than analytical.  

 The content is superficial with inadequate discussion supported by literature.  

 There is some inaccuracy and lack of understanding of the theory and concepts.  

 The writer shows limited insight and awareness. 

 Referencing fails to conform to a recognised format and is inconsistent. 

SUGGESTED QUESTIONS FOR ASSESSMENTS THROUGHOUT THE 
PROCESS OF TRAINING  

1,000 words 

1. Describe your understanding of what relational psychotherapy is. How does this fit  
with your personal philosophy about life and psychotherapy? 

2. What are your ideas about what mental health is? How do these ideas relate to  
what you believe the role and purpose of psychotherapy to be? or  
Chose a developmental or attachment theory and write about it. State why you  
chose this particular theory and how it affects the way you think about 
psychotherapy. 

3. What is the purpose of knowing and understanding structural analysis? What have 
you found useful about this theory?  

4. Discuss what you think being ethical means. Bring in examples to support your 
discussion. 

5. Share your thinking about the significance of communication theories and practice 
within psychotherapy. 

6. What do you th ink is the importance of knowing about group process? 

7. Do you consider the unconscious process to be essential in the practice of relational 
psychotherapy? Choose any definition of the unconscious and use this to support 
your discussion. 
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8. Describe your understanding of scripts and rackets and how these are useful to you 
as a psychotherapist. 

9. What is your position on diagnosis and treatment planning? 

SUGGESTED CRITERIA FOR ASSESSMENT AND GRADING CRITERIA 

Criteria for Assessment of the Course  

All coursework must be completed. This includes all components of the course: 

 Attendance (Students who miss training days will be expected to demonstrate that 
they have achieved the learning outcomes for each year or module. These are 
listed in the curriculum). It is reco mmended that they are present for 80% of the  
course. 

 Participation in training group activities  

 Written assignments 

 Clinical practice hours 

 Supervision 

 Personal psychotherapy 

 Tutorial attendance and presentation. 

 

An overall grade for the year will be awar ded upon completion of all the requirements.  

 

Semester assessment (Appendix 4) 

Annual assessment (Appendix 9) 
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REQUIREMENTS DURING THE TRAINING COURSE  

SUPERVISION  

Regular supervision is an integral part of psychotherapy training and must start before 
practice is undertaken. We require a commitment to regular supervision of client contact  
during the course. 
 
Supervision is a resource which enables the participant to grow in knowledge and 
application of TA. Supervision may take place individually or in groups, usually of three. 
Where supervision takes place in groups of three people for three hours, all three hours  
may be counted towards the supervision requirements for final accreditation. If there are 
more than three people in a supervision group their sup ervision time is the amount of 
time they took up of the supervision session. It is important to arrange and attend 
supervision before you begin to see clients. It is unethical to see clients when your work 
is unsupervised. Beginning therapists must present tapes of their work with clients. Before 
starting to see clients, supervision might be used in a number of different ways, for 
example to increase knowledge about: 
 

 How to get clients 

 Different agencies to approach 

 Appropriate ways to advertise 

 How to prepare work for supervision 

 Different options for working with clients and keeping records  

 Clarifying or integrating TA ideas 

 Ethical or professional issues 

 Further training options 

 Preparation/rehearsal for your presentation on the final weekend  

 
Supervisors must be approved and agreed by the trainer and Training Standards 
Committee. 

Supervisors will be PTSTAs or TSTAs. Supervisors other than TA supervisors recognised 
by the trainer may be used.  

Supervised client contact  
By the time he/she goes to the final oral exam students will have done a minimum of 750 hours of  
work with clients including previous experience, of which 500 must be using TA.  
 
Personal psychotherapy  
It is necessary that personal therapy be undertaken throughout training. 
training. 
 
Maximis ing your own growth  
Students may find it useful to establish local peer/study groups.  
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Assessment of supervised practice  
As part of the ongoing assessment process the supervisor/supervisee will monitor the 
development of competence of the supervisee and the superviseeôs capacity to integrate 
theory into pract ice. This will be a basis for identifying strengths and areas for  further 
development. Learning outcomes for each year/semester will be used as a part of the 
monitoring criteria.  

SUPERVISED PRACTICE  REPORT 

Purpose  

 To demonstrate capacity to use supervision. 

 To show how what was learned in supervision was translated into practice.  

 To reflect on a theme over time.  

Content  

1. Look at 6 to 8 consecutive sessions with a client. 

2. Show how you used supervision to enhance your practice during this time.  

i) What method/s of supervision was/were used, e.g. process recording, 
tape and transcript, etc.  

ii) What issues were identified in supervision? For example, the working 
alliance, issues of transference and countertransference, issues of 
assessment/treatment, planning/contracting, ethical issues, deficits in 
information or skills. Show how you used the insights gained.  

iii) Illustrate your account with examples/segments of your 
work.  

 

GRADING CRITERIA FOR SUPERVISED PRACTICE REPORT  
 
Strengths shown  

 Contains accurate material and addresses most of the content relevant to the 
report requirements.  

 There is an understanding of the relevant supervision issues and the writer shows 
some insight into the implications for clinical pra ctice. 

 There is evidence of the ability to support arguments from the relevant literature.  

 The content includes some relevant experience and awareness of the writer, both 
on a professional and personal level. 

 Referencing conforms to a recognised format and is consistent and accurate 
throughout. Contains some segments of clinical work. 

Areas for future focus  

 There is coverage of most or some of the agreed specified areas of content, but 
material is irrelevant or too brief, resulting in an incomplete piece of  work. 

 There are omissions and inaccuracies. 

 The content is superficial with inadequate understanding of the supervisory issues 
and their implications for clinical practice.  

 There is inaccuracy and lack of understanding of the theory and concepts. 

 The writer shows limited insight awareness. 
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 Referencing fails to conform to a recognised format and is inconsistent. 

 

Recommendations may need to be made for further supervision with primary and 
other supervisors until requirements are satisfactorily met.
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PRACTICUM  

Before a student has qualified as a certified transactional analyst, he or she may find a 
place in a counselling agency and have sufficient experience to work with clients while 
under supervision from their primary supervisor. This arrangement will  be made between the 
agency, the students, and the primary TA supervisor. 

PURPOSE OF THE PRACTICUM 

The purpose of the practicum is:  

 to introduce students to the further application of professional skills and knowledge in 
psychotherapy and counselling; 

 for the student to apply and consolidate the skills and knowledge learned during the 
course; 

 for the student to gain experience with the benefit of supervision by the practicum 
agency in conjunction with the ATAA supervisor; 

 for the student to demonstrate and understand the models of counselling/ 
psychotherapy and the skills and processes used in the agency; 

 for the student to recognise the importance of clinical supervision, values, ethics and 
cultural issues in the therapy process; 

 for the student to demonstr ate behaviour consistent with the professional standards 
required in the profession of psychotherapy and counselling; 

 for the student to gain knowledge and understanding of the agency structure, 
financing, management, and its role in the community.  
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SUPERVISION FOR PRACTICUM  

On practicum to specific agencies trainees require a supervision report in the form of 
acontract, to be used by the supervisor on the practicum and the supervisor of training.  
(See appendix 6). 

When the trainer applies for a practicum, a letter is supplied and signed by the 
trainer/supervisor supporting the application and providing information on the training  
level attained and the supervisor provided. (See Appendix 5). 

SUPERVISION SUGGESTIONS  

Take some time to write below all the di fferent types of requests that you ask for in 
supervision. Indicate beside each item whether you have asked for each item rarely (1),  
sometimes (2) or frequently (3).  

Item Frequency requested 

What additional items are you aware of, that you could ask for,  but havenôt? 

Following is a list of categories of supervisory topics which may serve as an aid to 

 enlarging awareness of choices 

 highlighting areas of strength  

 highlighting areas for further development  

Again, take some time to write beside each item whet her you have never asked for each 
item (0), rarely (1), sometimes (2), often (3), or frequently (4).  
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1. Assessment and treatment planning 

Referral and referral sources 

Choosing whether to take a client on 
Choosing a treatment plan 

Checking diagnosis 

Systems analysis of the clientôs world 
Developmental issues 

Conceptualising the problem 

2. Strategies and Intervention techniques 

Validation of effective work 

Development of next intervention and options  
Putting issues in context 

Contract making/clarification 

Short-term versus long-term work  

Examining transactions 

Examining whole sessions 

Examining series of sessions 

Terminating therapy 

Balance and support versus confrontation  

Awareness of discounts and incongruities 

3a. Issues in the relationship between you and the client 

Awareness of transference issues 

Awareness of when therapeutic alliance is developed 
Countertransference issues 

Applying concept of parallel process 

Having humour in the relationship with client/supervisor  
Incongruities resulting from you own life  

Current personal issues and relationship to your work 

3b. Meeting your personal needs to be an effective practitioner 

Having fun 

Bragging about good work 

Asking for constructive criticism ï items of any of the other categories  
Discussing stress reductions strategies 

Ventilating feelings 

Asking for professional support 

4.  Theory 

Information on useful reading  
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Information on specific training courses 

Integrating other models  

Specific aspects of theory ï understanding, application 

Understanding parallel process 

Discussing philosophical issues 
Discussing spiritual issues 

5.  Practice issues ï ethics and professional issues 

Reviewing own professional development 
Checking ethical issues and procedures 

Awareness of codes of ethics and of professional practice 

Caseload overview and review 
Practice management issues 

Self-evaluation 

Pinpointing therapy issues 

Professional/organisational setting related issues 

Fees and related issues 

Boundary issues 

Exam focus supervision 

Practice development enlargement 
Telephone contact with clients Item 
frequency requested 

Emergency procedures 

Insurance/legal issues 

Record keeping and related issues 
Liaison with other professionals 
Time management 

Issues relating to initial contact with client  
Quantity of supervision 

Frequency of supervision 

Usefulness of previous supervision 
Professional log 

Future professional development plan 

Issues related to affiliation to professional bodies 

 

(Paul Hitchings, developed from ñBands of Supervisionò ï Clarkson/Metanoia Supervision 
Course) 
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TAPE AND COMME NTATED TRANSCRIPT  

Purpose  

 To demonstrate the ability to reflect on clinical practice  

 To demonstrate the ability to conceptualise practice and relate it to relevant 
theory. 

Content  

1. Select a piece of taped clinical work of approximately 8 ï 10 minutes 

2. Make a transcript of the taped segment  

3. Either on separate sheets or on the transcript by dividing the page into two parts or 
by using a different type, write a commentary on the tape of 1500 words. Look  at 
such issues as: 

 How do you conceptualise the piece of work? 

 What theoretical concepts (for instance ego states, transactions, racket system, 
etc.) do you use to understand your clien t 's comments and your own? 

 What is your assessment of the client? 

 What was the aim of your interventions and did they achieve that  aim? 

 What did you learn from the client 's response to your interventions? 

 What 'mistakes' might you have made and how might you have intervened 
differently? 

SUGGESTED GRADING CRITERIA FOR THE TAPE AND COMMENTATED 
TRANSCRIPT  

Strengths shown  

 Contains accurate material and addresses the content areas relevant to the 
requirements of the tape project.  

 There is an understanding of the practice issues related to theory and the writer 
shows some insight into the implications of their intentions for the process of 
therapy. 

 There is evidence of the ability to support arguments from the relevant literature.  

 The content includes some relevant experience and awareness of the writer, both 
on a professional and personal level. 

 Referencing conforms to a recognised format and is consistent and accurate 
throughout.  

Areas for future focus:  

 There is coverage of most or some of the agreed specified areas of content, but 
material is irrelevant or too brief, resulting in an incomplete piece of work.  

 There are omissions and inaccuracies in the transcript. 
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 The commentary is superficial with inadequate understanding of the clinical issues 
and their implication for the process of therapy.  

 There is inaccuracy and lack of understanding of the theory and practice concepts. 

 The writer shows limited insight and awareness. 

 Referencing fails to conform to a recognised format and is inconsistent. 

 

Recommendations may be made for extra tape supervision from both primary 
and other suitably experienced supervisors until standard requirements are  
met.  

TRAINING ASSESSMENT OF THE TRAINING PROCESS  

Regular feedback of trainee satisfaction is an important part of the training process. This is 
so that the training can be constantly updated and evaluated regarding its satisfaction and 
competency levels. (See Appendix 12). 
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TAP ING O F CL IE NT  WORK  

GUIDELINES AND SUGGESTIONS 

Overall  

1. The taping of client work is considered an important part of the psychotherapist ôs/ 
counsellorôs training and ongoing development. It is a way of monitoring and 
reflecting on oneôs work both as a self-monitoring and self-evaluation process and 
with the support and guidance of a supervisor. However, this aspect of the 
counsellorôs/psychotherapist's training and ongoing development should not 
supersede the needs and wishes of the client. 

2. A piece of taped work will also be required for the final assessment procedure. 

3. Permission to tape must be sought from each client before taping commences. Its 
purposes should be carefully explained, i.e. that taping is for the professional 
development of the trainee by supervision, monitoring and (if relevant) accreditation 
and will only be heard by other senior professionals who adhere to the same codes of 
ethics and practice as the practitioner. The focus of attention in listening to tapes is not 
the process of the client work but the work of the practitioner, with the aim of 
improving the service to the client. After the tapes have been used in this way, they 
will be wiped. 

4. It is essential that there be no element of coercion involved in the request  to tape 
and that the client understands that a refusal will not in any way affect the offer of  
therapy. 

The reasons for taping  

Although there are many other ways of presenting work for supervision, this is the only one 
which offers to the practitioner and  supervisor a real opportunity to analyse communications 
and interventions at the microlevel and actually know what is going on. It  is therefore ideal 
for skills development and for the careful monitoring and evaluation of ethical and 
competent practice. I t is ideal for supervising at Hawkins and Shohet (1989) levels 1 and 2 
and even 3. Many supervisors (Carroll,1995) require that all trainees submit one tape of a 
whole session so that they can get a real view of how the practitioner is working.  

Frequency o f taping  

Clearly, it would be extremely time consuming to process all of the sessions all of the time. 
The psychotherapist/counsellor may need to select certain sections of a tape, or session 
they wish to work on. However, consideration should be taken as to the impact on  a client 
taping some sessions and not others. Normally, once permission has been given, it is 
appropriate to tape all sessions as a matter of course and then wipe immediately any that 
are not needed. 

Confidentiality  

1. The counsellor/psychotherapist needs to be very clear with the client as to where the 
tape may be heard and how it may be used, e.g. individual or group supervision.  
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The counsellor should be working in harmony with the relevant codes of ethics 
concerning confidentiality in the matter.  

2. While the actual tape is the property of the practitioner, its content is the property 
of the client. Therefore, if a client declines to be taped, or they wish the taping to 
be stopped at any point, their wishes should be honoured.  

3. The tapes should be considered in the same light as case notes. The practitioner 
is responsible for safe and secure storage of the tapes. 

4. In light of the above, the practitioner should consider whether or not they wish 
to keep tapes, wipe them after use or, indeed,  the client may want them. The 
practitioner needs to clearly articulate to the client what happens to the tapes 
after they have been used in supervision, etc. 

5. Where taped material is used for research or publication, separate permission 
must be sought from the client.  

Generally  

The manner in which the counsellor or psychotherapist approaches this issue will obviously 
depend on each individual practitioner. In the main the therapist needs to be clear for 
themselves why they are asking a client to be taped. The practitioner needs to find a way 
to ask this of a client such that the client feels empowered, and within their rights to refuse 
to be taped. This would seem to require that the practitioner truly respects ï and accepts ï 
the clientôs right to say no. I t is for these reasons that we recommend that the supervisory 
relationship is set up before the practitioner starts working with clients. It can sometimes be 
easy to lose sight of the clientôs rights to say no if the practitioner has the agenda of ñI need 
to tapeò. 

Supervision is vitally important in this process. It can be an opportunity to explore these  
issues and for the therapist to find their own way of relating to this topic.  

References  
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SO ME NOTE S ON WRIT ING  ESSAYS  

You need to demonstrate that you have understood and applied what you have learnt onthe 
course. Original and creative ideas of your own are also valued highly. Make sure you 
answer all parts of the essay title set and are not writing material that is not strictly 
relevant. 

STRUCTURE 

 Your essay needs a beginning, middle and an end! 

 Make sure you are responding to the information requested. It is important not to 
go into 'tangential writing ' even if it is your particular interest.  

 For each paragraph that you write follow the f ollowing: 

There is a topic sentence (which responds to the information asked for)  

There are 2 or 3 expanding sentences on this topic sentence There are 

supporting points, quotes and references 

Explain and elaborate how these points link with the topic sent ence 

Wind up your paragraph (the wind -up may link to the next paragraph)  

 Introduction: this can be brief and should introduce the reader to the territory of 
your essay, the argument(s) you will be making, and the conclusion(s) you draw.  

 Each subsequent point you make should have a paragraph. 

 Arguments both for and against an issue need to be backed up by the literature 
wherever possible. Where you include your own ideas, make this clear. 
Substantiate your statements with the use of specific examples from your own 
experience as a client or from your clinical work as a therapist.  

 Conclusion: this should sum up and draw together the various strands of thought 
you have explored. 

 All sources should be correctly referenced using a recognised system. 

PHYSICAL PRESENTATION  

 Essays should adhere to the word requirements. 

 Your essay should be typed and double-spaced. 

 Leave at least a 1 inch margin. 

 Write on one side of the paper only.  

 Quotations should be in single quotation marks, then followed by the author ôs 
surname, date of publication and page number where relevant (e.g. Rycroft, 1972,  
p.141). Bibliography should therefore be composed of all references used and 
include all of your source material. These texts should then be listed in full at the 
end of the essay, stating surname and initial of the author, date of publication, title 
of text, place of publication and publisher (e.g. Axline, V., 1964, Dibs :  In  Search  o f  

Se l f .  London, Pelican). 

Talk to any of the trainers if you need more guidance.  
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CONTINUOUS EVALUATIO N AND REVIEW OF THE COURSE 
AND TRAINERS  

(See also P&P Manual, Section 3, pages 11 -12)  

POLICY  

Overall evaluation of the course  

ATAA has mutual certification and training standards with the Training and Certification 
Council (T&CC) of the International Transactional Analysis Association (ITAA) and the 
European Association of Transactional Analysis (EATA). T&CC, EATA, and ATAA have 
training standards committees that continually review, consult, and recommend continuous 
improvement for TA training in the four f ields of psychotherapy, counselling, education, and 
organisation. The national and international organisations have regular conferences and 
meetings where representatives for TA organisations meet to review andevaluate the 
courses. Recommendations are taken back to the individual TA organisations and further 
evaluated by their Training Standard Committee (TSC). Notice of changes and updates are 
communicated to all TA organisations with full attention to requirements.  

ATAA evaluation of psychotherapy and cou nselling courses  

ATAA is committed to continuously improve its policies and procedures in relation to 
training and assessment services. All training, policy documents, information, constitution,  
assessments, and general procedures are reviewed on a regular basis and updated. These 
updates cover: currency of information, relevance of training and the core competencies 
required in psychotherapy and counselling, feedback from trainees and trainers, as well as 
gathering information and recommendations from the ATAA board, PACFA training 
standards guidelines, and the Society of Counselling and Psychotherapy Educators (SCAPE). 

PROCEDURE 

1. ATAA's TSC will meet at least bi-monthly through teleconferencing and/or skype to 
evaluate the training and assess the needs of training requirements and will 
maintain e-mail contact throughout this time.  

2. ATAA will nominate a representative to the international training standards 
committee meetings of other TA organisations with which ATAA has mutual 
recognition. 

3. ATAA will nominate two delegates to PACFA council meetings to represent ATAA 
who will bring back changes and recommendations for discussion and action for 
change. ATAA will be mindful of the PACFA training standard guidelines. 

4. Opportunities for suggestions and evaluations from trainees and trainers will be 
offered in view of identifying, actioning, and implementing improvements, where  
appropriate (see Appendix 11 for course evaluation and Form 3 in the P&P 
Manual; Appendix 13 for trainer self-evaluation and From 24 in the P&P Manual). 

5. All trainee feedback will be analysed and documented by the Accreditation Officer 
and Committee in conjunctions with the TSC and taken into account for internal 
audit and action. 
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6. Action lists will be created from trainee feedback in their cours e evaluation 
documents, and the ATAA's TSC will report in their minutes any action to be  
implemented by delegated persons. Changes will be documented on the 
Continuous Improvement Register, Form 5 of the P&P Manual and Appendix 
12 of Trainers and Trainee Information Booklet. 

7. All recommended change will be submitted as motions to the board of ATAA for 
ratification.  

8. Version control on all documents will be maintained. 

9. Where training and assessment services are contracted to an external organisation 
or agency, ATAA will seek formal feedback on the quality of training and assessment 
services within 1-3 months after completion of training to ascertain how students 
are applying the knowledge and skills in the workplace, analyse and document this 
feedback, and take it into account during internal audits, as well as seek immediate 
feedback from the client agency on the conduct of the training and assessment 
services (see Appendix 6 in the Trainers and Trainees Booklet). 

10. Evaluation will be done by a selected committee other than the TSC by reviewing 
the evaluation of the course and teaching by the student, the evaluation of the 
student by the trainer, and the self -evaluation of the trainer.  

11. An internal review will be conducted at least once every year by the Accreditat ion 
Committee and the TSC. From this review an action plan will be developed and all 
changes resulting recorded on the Continuous Evaluation and Review of the Course 
and Trainer Register (Section 7, form 4A of the P&P Manual). 
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Appendix 1  

LIBRARY RESOURCES 
 

 
Each trainer has a professional library and makes their books available to the students on an individual 

lending scheme. Trainers also provide students with information and recommendations regarding recent 
literature available in their field.  

Trainees are also encouraged to use the university libraries in their state.  

The following journals with their web addresses are also recommended: 
 

European Journal of Psychotherapy &Counseling www.informaworld.com/rejp  
  

 Counseling Psychology Quarterly www.informaworld.com/ccpq 

  
 Psychodynamic Practice www.informaworld.com/rpco 

  
 International Journal of Art Therapy: Inscape  www.informaworld.com/rart  

 

 British Journal of Guidance &Counseling www.informaworld.com/cbjg  
 

 Journal of child Psychotherapy www.informaworld.com/rjcp  
 

 Counseling Psychotherapy Research www.informaworld.com/rcpr 
 

 Psychoanalytic Psychotherapy www.informaworld.com/rpps  

 
Details of other journals are available on the Resources section of  the PACFA website www.pacfa.org 

 
SAMPLE OF A PROFESSIONAL LIBRARY 

 

 Transactional Analysis Bulletins Volumes 1 ï 9 (1962 ï 1970) 

 
 Transactional Analysis Journals Volume 1 onwards (1971 to present day)  

(These journals are also available at the University of WA and Murdoch University) 

 
The TAJ contains many references other th an TA for your further reading.  

 
 Psychotherapy in Australia (Psychoz Publications) www.psychotherapy.com.au 

 

 

American Psychiatric Association Diagnosic and Statistical Manual of Mental Disorders Fourth Edition 
American Psychiatric Association, (1994) 

American Psychiatric Association Diagnosic and Statistical Manual of Mental Disorders Fourth Edition 
American Psychiatric Association, (1994) (Chapter 15 only) 

Assagioli, R. (1991)Transpersonal Development ï The Dimension BeyondPsychosynthesis, 
Aquarian/Thorsons 
Allen's Training Simply First Aid ï Sixth Edition May 2010  

Association of Relatives and Friends of the Mentally Ill: 
  About Manic Depression 
  About Phobias 
  About Depression 
  How to cope at home 
  Managing Anxiety 
  Schizophrenia 
ATAA Trainers and Trainee Information Booklet 
Attractor Field Therapy (AFT) using Acupuncture Meridians for Physical and Emotional ailments. 

Atthreya, N. (2001)Creating Nurturing and Sustaining an OK Organization, MMC School of Management, 

http://www.informaworld.com/cbjg
http://www.psychotherapy.com.au/
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Mumbai 
Axline, V. M. (1990)Dibs in Search of Self, Penguin books (2 copies) 

 
Bader, Ellyn (1976)Redecisions in Family Therapy ï a study of Change in an Intensive Family Therapy 
Workshop ï a dissertation, August 1976 
Bader, E. & Pearson, P., Krohn, P. (1975)From Symbiosis to Synergy, The Couples Institute.  

Bandler, R., & Grinder, J. (1975) The Structure of Magic, Science &Behavior Books,  

Barker, Sarah (1981)The Alexamder Technique ï The revolutionary way to use your body for total energy,  
Bantam Books 

Barnes, G.(Ed) (1977)Transactional Analysis After Berne, Harpers College,(2 vols) 
Berne, E (1988)The Structure and dynamics of Organizations and GroupsBallantine Books 

Berne, E (1994)Principles of Group Treatment, Shea Books 

Berne, E (1979)Games People Play, Penguin Books 
Berne, E (1983) Games People Play Penguin Books 

Berne, E (1988)Sex in Human Loving, Penguin (2 copies) 
Berne, E (1971)A Layman's Guide to Psychiatry and Psychoanalysis, Penguin Books (2 copies) 

Berne, E (1981)What do you Say After you say Hello? Bantam Books 
Berne, E (1983)What do you Say After you say Hello? Corgi 

Berne, E (1991) Beyond Games and Scripts (Selections from his Major Writings) Ballantine Books 

Berne, E (1968)The Happy Valley, Grove Press, 1968 
Berne, E (1977) Intuition and Ego States (a series of papers), TA Press, San Francisco (2 copies) 

Berne, E (1986)Transactional Analysis in Psychotherapy, Souvenir Press 
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Appendix 2  

MODULE OUTCOMES FOR ADVANCED DIPL OMA IN  
TRANSACTIONAL ANALYSIS PSYCHOTHERAPY  

WESTERN PACIFIC ASSOCIATION OF  
TRANSACTIONAL ANALYSIS  

(Nationally Accredited Training ï National Register: 2396; State Code: WAPRO369) 

The full course consists of 12 core modules and 3 elective modules. 

Each session of training is devoted to theory, group process and therapy practice.  
Approximately half of each module/year is therapy and group practice.  

Core Modules:  
 

1. Structural analysis  

2. Transactional analysis proper  

3. Game analysis  

4. Racket analysis  

5. Script analysis  

6. Treatment considerations  

7. Transference and countertransference Elective modules: 

8. Personality adaptations 1. Relationship therapy 

9. Developmental stages 2. Parenting skills 

10. Self-reparenting 3. TA and spirituality 

11. Abnormal psychology  

12. Redecision therapy  
 

MODULE 1. STRUCTURAL ANALYSIS  

Outcomes  

For the trainee to:  

 develop an understanding of the origins of TA and its growth and development 

 develop knowledge of how to access to names and titles of important l iterature 

 gain information about the various award winners  

 develop and demonstrate their knowledge of structural analysis, its importance 
and its place in TA theory 
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 use the knowledge of structural analysis to do ego state analysis and use this to 
show how changes occur  

 show how the use of ego states affects behaviour and relationships with others, 
by demonstrating the different aspects of effective and ineffective ego states  

 use various techniques to bring about the desired changes 

 gain an understanding of the use of their own ego states  and be able to identify own 

strengths and limitations 

 gain knowledge of current theories of structural analysis  

 recognise and refer onwards those clients whose ego state analysis demonstrates needs 

and skills the trainee/th erapist is not qualified to manage

MODULE 2. TRANSACTIONAL ANALYSIS PROPER  

Outcomes  

For the trainee to:  

 develop and demonstrate their understanding of transactions, their importance and how 
they are used in our intrapersonal and interpersonal relationships 

 use the skills in transacting to bring about clear communication with others and a 
deeper understanding of ourselves 

 understand and demonstrate how transactions affect our behaviour and our 
communication with others 

 use the various options in order to change or improve interaction with others  

 use Stroke theory to identify stroking patterns of themselves and others  

 recognise time structuring and how it relates to strokes and transactions  

 relate transactions to the passivity syndrome and the use this knowledge in treatment  

 relate transactions to transference and use this knowledge for change 

MODULE 3. GAME ANALYSIS  

Outcomes  

For the trainee to:  

 be conversant with game analysis theory as part of the overall theory of 
transactional analysis 

 make differential recognitions of games 

 analyse games and make treatment plans 

 implement treatment plans by providing the necessary treatment strategy  

 demonstrate knowledge of soft games. 

 demonstrate game intensity and how this reflects basic unmet need.  

 Reflect on own game analysis and possible effect of countertransference  
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MODULE 4. RACKET ANALYSIS  

Outcomes  

For the trainee to:  

 be conversant with racket analysis theory 

 recognize the clientôs racket feeling, its purpose and the basic unmet need 

 identify suppressed feelings 

 analyse rackets and make treatment plans 

 implement treatment plans by skilfully providing the necessary treatment 
strategies 

 gain knowledge of own racket system and how this may impact treatment  

 recognise how rackets fit into the overall script of the client  

MODULE 5. SCRIPT ANALYSIS  

Outcomes  

For the trainee to:  

 develop the knowledge of Life Script theory, its importance and how it is formed  

 recognise and understand different script theories 

 practise script analysis using different models 

 diagnose early script decisions and the formation of the life script  

 demonstrate how the life script affects life patterns of thinking, feeling and behaving  

 use various script treatments in order to change/get out of the life script  

 use script analysis on own life script and recognise how it may affect clients 

 relate script to transference and countertransference 

MODULE 6. TREATMENT CONSIDERATIONS  

General outcomes  

For the trainee to:  

 use contracting and understand its importance  

 show the differences between administrative, pro fessional and psychological 
contracts with individual clients, families and organisations 

 explore and experience group therapy and its place in TA 

 practise facilitation of group process and group therapy  

 demonstrate stages of treatment and different method s of therapeutic analysis 

 aim to facilitate the client 's capacity for self-actualisation, healing and: 

o examine theories on addiction studies 

o see the link between neuroscience and psychotherapy 

o examine the ethical issues in treatment and professional practice as a 
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transactional analyst. 

o Name the different treatment options as the learner s ee them 
functioning in practice 

o Devise a treatment plan for therapy  

o practise therapy under supervision with peers in class 

o provide therapy to clients when endorsed by the supervisor as ready 

o experience delivering a theory paper to class. 

o gain awareness of limitations and strengths 

 

MODULE 7. TRANSFERENCE AND COUNTERTRANSFERENCE 

Outcomes  

For the trainee to:  

 be introduced to and have an understanding of the different theories  of attachment  

 define transference, countertransference, projection using different models 

 show importance of transference and countertransference in the therapeutic relationship  

 gain skills to use transference in the therapeutic relationship to effect cha nges 

 demonstrate various theorists views of transference 

 develop ability to use countertransference to effect changes in the clientôs functioning 

 recognise transference and countertransference are unconscious processes 

 use supervision to identify transference and countertransference 

 recognise when limitations exist and refer the client appropriately.  

MODULE 8. PERSONALITY ADAPTATIONS 

Outcomes  

For the trainee to:  

 be conversant with the personality adaptation theories as part of the overall theory 
of TA 

 make differential recognition of personality  

 analyse personalities and make treatment plans 

 gain knowledge and experience of own personality adaptations. 

 Understand how knowledge of oneôs own personality adaptations can affect therapy
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MODULE 9. DEVELOPMENTAL ST AGES 

Outcomes  

For the trainee to:  

 experience some of the different child developmental theories, neurological and 
psychological, through the years 

 see and become familiar with a brief outline of the main psychoanalytical child 
developmental theories 

 develop knowledge of the main TA child developmental theories 

 apply knowledge of developmental stages to own self-knowledge and the therapy 
of others 

 understand oneôs own personality development and how it can effect therapy  

MODULE 10. SELF -REPARENTING  

Outcomes  

For the trainee to:  

 be conversant with self-reparenting theory as part of the overall theory of TA  

 make differential recognition of self -reparenting needs 

 analyse needs and make treatment plans 

 implement plans by skilfully providing the necessary treatment strategies 

 gain knowledge of and demonstrate self-parenting skills 

 gain knowledge of own self reparenting needs/strengths  

 gain awareness of the impact on therapy of own self reparenting needs  

MODULE 11. ABNORMAL PSYCHOLOGY  

Outcomes  

For the trainee to:  

 make a diagnosis using Axis I and Axis II of a personôs psychological capacities 

 make a multi-axial classification of the person 

 develop the ability to communicate these classifications to other professionals 

 work successfully with people who have impaired psychological functioning which 
is independent of the physical state of their body, in order to successfully help 
them effect change in their psychological functioning  

 know the scope of oneôs personal capacities and limitations and refer to appropriate 
sources when the client requires more than one can offer  

 understand normal personality functioning 

 gain awareness of the limitations and strengths of diagnosis 
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MODULE 12. REDECISION THERAPY  

Outcomes  

For the trainee to:  

 gain knowledge of the history and deve lopment of redecision therapy 

 demonstrate knowledge of redecision therapy and its importance and place in TA 
theory and practice 

 use the knowledge of redecision therapy to facilitate clients making therapeutic 
changes 

 use appropriately various techniques within redecision therapy 

 gain awareness of the place of the therapeutic alliance in redecision work. 

 Practise redecision therapy with peers within the training group.  
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Appendix 3 

ASSESSM ENT 

MODULE/UNIT: WA2386 ATAA2A   
Module 1 :  Structural analysis  

VOCABULARY:  

Indicate the meaning of the following: psychic organ, ego state, Parent ego state, Adult 
ego state, Child ego state, superego, ego, id, cathexis 

TASK/PROJECT:  

In no more than a page give a well labelled diagram of both the structural and functional  
ego state models and describe the process of both these models. 

QUESTIONS:  

What do you understand by the term ñregressionò? 

How would you explain ñinternal dialogueò? 

What do you understand by the terms executive power and the real self?  

OBSERVATION:  
Present and explain to your supervisor and peer group one of the following:  

 First and second order structural diagrams 

 Discuss the four ways Berne listed for recognising ego states 

 Berne developed a theoretical explanation for what happens when we shift 
executive power and our sense of real Self between one ego-state and another. 
Explain this. 

 Using diagrams explain contaminations, exclusion and excluded (constant) ego 
states 

 Diagram and explain Jack Dusay'segograms. 

PORTFOLIO:  

Provide one example of treatment direction for each of the following ego state  
interventions: 

a) Decontamination and establishing integrated Adult ego-state functioning. b) Therapy 
of the Parent ego state. c) Providing new Parent ego states. d) Therapy of Child ego 
state. e) Crating new Child ego states. 

FEEDBACK: 
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ASSESSMENT 

MODULE/UNIT: WA2386 ATAA3A  
Module 2 :  Transactional analysis proper  

VOCABULARY:  

Indicate the meaning of the following: transaction, crossed transaction, complementary  
transaction, ulterior transaction, permission transact ion, gallows transaction, bull 's eye 
transaction, carom transaction, strokes 

TASK/PROJECT:  

In no more than two pages describe and give examples of the following elements of the  
passivity syndrome: symbiosis, grandiosity, discounting, passive behaviours 

QUESTIONS:  

What are the three rules of communication? 

What is Steiner 's stroke economy? What are the healthy rules for strokes? 

What are the six ways of structuring time?  

What is second order symbiosis? 

OBSERVATION:  

Present to your supervisor and peers one of the following:  

 Give examples of conditional, unconditional, positive, negative and plastic strokes. 
Discuss why some people seek negative stroking and what you would do in your 
work with people who either give or seek negative strokes.  

 Describe redefining transactions. How would you deal with them in your work?  

 Describe the three areas and four levels (or modes) of discounting. What purpose 
does discounting serve? 

PORTFOLIO:  

Collect examples of worksheets from this module that will be useful to you in your  work. 

FEEDBACK: 
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ASSESSMENT 

MODULE/UNIT: WA2386 ATAA4A  
Module 3 :  Game Theory and Treatment  

VOCABULARY:  

Indicate the meaning of the following:  

injunction, collecting stamps, frame of reference, game, symbiosis, redefining  

TASK/PROJECT:  

In no more than a p age outline and give examples of Berne's advantages of playing 
games 

QUESTIONS:  

What are the different options of response the therapist has when the client is inviting a  
game? 

What is meant by the intensity or severity of a game?  

What does ñdisowning the negative payoffò mean? 

OBSERVATION:  

Have a peer or supervisor observe you use the steps of John James' game plan when 
working with a client/peer.  

PORTFOLIO:  

Collect examples of ways to analyse games, e.g. formula G, Karpman's triangle, 
transactional game diagrams, symbiosis diagram, Goulding-Kupfer diagram. Use a game 
you are familiar with to illustrate.  

FEEDBACK: 
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ASSESSMENT 

MODULE/UNIT: WA2386 ATAA5A  
Module 4 :  Racket Theory and Treatment  

VOCABULARY:  

Indicate the meaning of the following:  

racket, racket feeling, racketeering, trading stamp, rubberband, episcript  

TASK/PROJECT:  

Using Erskine and Zalcman's racket system, show how a client or person in your  
organization or practice perpetuates his/her:  

a) belief systems 

b) rackets 

c) behaviours 

d) reinforcing memories 

QUESTIONS:  

How is a racket a substitute feeling? 

What four ways have rackets been used in TA? 

What is meant by authentic feeling? 

OBSERVATION:  

Have another group member or your supervisor observe you using John James' game 
plan with another person in your gro up. 

FEEDBACK: 



 

 

A T A A  Tra iners  and T ra inee In fo rmat ion  Book le t  

68 

ASSESSMENT 

MODULE/UNIT:  WA2386 ATAA6A  
Module 5 :  Script Analysis  

VOCABULARY:  

Indicate the meaning of the following:  

injunction, driver, program, script decision, episcript, the definition of script that you  
prefer, attribution, banal script , hamartic script, ñMartianò thinking, miniscript.  

TASK/PROJECT:  

Complete a script questionnaire and a script matrix of someone you are working with. After 
discovering some of the unmet needs, plan how you may begin therapy/counselling  with this 
person. 

QUESTIONS:  

 What do you understand by ñrubberbandò in TA language? 

 How may your script affect your body? 

 What are the life positions? 

OBSERVATION:  

Present to your supervisor and peer group an explanation of one of the following:  

 The six types of process script originally listed by Berne 

 The three divisions of script provided by Steiner 

 Fanita English's work on ñSleepy, Spunky and Spookyò 

 Fanita English's work on ñThe episcript and the hot potato gameò 

 How is knowledge of cultural and organisational script useful in your work? 

PORTFOLIO: Collect material and worksheets that will assist you in your work.  

FEEDBACK: 
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ASSESSMENT 

MODULE/UNIT: WA2386 ATAA7A  
Module 6 : Treatment Considerations  

VOCABULARY:  

Indicate the meaning of the following:  

administrative contract, p rofessional contract, psychological contract, three cornered 
contract, contract validity, escape hatches, social contracts, autonomy contracts, imago, 
decontamination, deconfusion 

TASK/PROJECT:  

In no more than two pages, outline some of the ways in which g roup process can be 
diagrammed. How is this helpful when running a group?  

QUESTIONS:  

What are the stages of group formation? 

What do you understand by autonomy? 

What do you understand about the place of neuroscience in psychotherapy. 

OBSERVATION:  

Present to your supervisor and group members one of the topics for presentation:  

Stages of treatment (Woollams and Brown) 
The structure and sequence of psychotherapy (Harry S. Boyd) 
Six stages of treatment (Richard G. Erskine) 
Stages of treatment (Petruska Clarkson) 
Outline of ATAA's code of ethics 
The process of integrative therapy (Richard Erskine) 
Setting the therapeutic stage: the initial sessions (William Cornell)  
Addiction therapy ï research TA and other theories 
Eating disorders (The treatment of eating disor ders,TAJ, October 1986) 

PORTFOLIO:  

Collect several different theories on the stages of treatment. From this collection devise 
how you would feel most comfortable in planning group treatment.  

FEEDBACK: 
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ASSESSMENT 

MODULE/UNIT: WA2386 ATAA8A  
Module 7 : Transf erence & Countertransference  

VOCABULARY:  

Indicate the meaning of the following:  

projection, introjection, transference, transference neurosis, transference 
resistance,countertransference, attachment, psychological mindedness 

TASK/PROJ ECT  

Present a written  and diagrammed summary of Carlo Moiso 's article ñEgo 
states and transference ò 

QUESTIONS:  

 Why is transference important in the therapeutic relationship?  

 Can an individual be free of transference? 

 How do we use transference and countertransference as a tool? 

OBSERVATION:  

Present to your supervisor and peers one of the following:  

 Hargaden and Sills' theory of the core self using their diagram  

 Hargaden and Sills' theory on the development of the self using their diagram  

 How do Hargaden and Sills describe types of introjective transference? 

 How do Hargaden and Sills describe projective transference? 

PORTFOLIO:  

Collect articles and exercises that will assist you in your work with transference and 
countertransference. 

FEEDBACK: 
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ASSESSMENT 

MODULE/UNIT:  WA2386 ATA A9A 
Module 8 :  Personality Adaptations  

VOCABULARY:  

Indicate the meaning of the following terms in TA: driver behaviour, survival process,  
living process, normal, neurotic, borderline, psychotic 

TASK/PROJECT:  

Use the process model to plan the direction of t herapy with a client. Acknowledge what is 
presented and what the goals are and what to initially avoid. Show this in a diagram.  

QUESTIONS:  

What are the three doors of contact when using therapy with a client?  

Briefly outline the open door, target door and trap door for each of the six personality  
adaptations. 

OBSERVATION:  

Present to your supervisor and peers an explanation of one of the personality types that  
you have been introduced to in this module/unit.  

PORTFOLIO:  

Collect script diagrams of the different personality types and any worksheets or exercises 
that may be helpful to you work.  

Choose case studies for diagnosing and treating a personality adaptation. 

FEEDBACK: 
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ASSESSMENT 

MODULE/UNIT:  WA2386 ATAA10A  
Module 9 :  Developmental Stages  

VOCABULARY:  

Indicate the meaning of the following:  

interdependence, affirmation, autonomy, regression, childhood wound, crystallisation  

TASK/PROJECT:  

In no more than a page, outline some of the ways in which you would treat a person who  
has difficulty in one of the stag es of development. 

QUESTIONS:  

How did Berne explain pathogenesis? 

Can we ever be free of life script? 

What are the fundamental permissions required for a healthy I'm OK, Yo u're Ok 
individual. 

OBSERVATION:  

Have your supervisor and/or group observe you present on one of the stages of  
development. 

PORTFOLIO:  

Collect evidence to support your preference for a particular developmental theory.  

FEEDBACK: 
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ASSESSMENT 

MODULE/UNIT:  WA2386 ATAA11A  
Module 10 :  Self Reparenting  

VOCABULARY:  

Indicate the meaning of the fo llowing: 

reparenting, self-reparenting, regression, structure, nurture, discount, empowerment  

TASK/PROJECT:  

On no more than a page outline the steps of Muriel James'ñSelf-reparenting procedureò 

QUESTIONS:  

Why is it important to consider the development sta ges of a client when working with a  
client? 

How does the concept of boundaries help when one is self-reparenting? 

What are the four levels of discounting? Give examples. 

OBSERVATION:  

Have an assessor or peer observe you in the following: 

Either in group discussion, presenting a theory paper, working as a therapist or a client  
discover any discounts you may make of self, others and life. 

PORTFOLIO:  

Collect examples of useful exercises to give to clients when working with a client to make 
them aware of self r eparenting. 

FEEDBACK: 




